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Psycholinguistic Analysis of Expressive Language Disorder in
the Georgian Speaking Preschool Children

Irina Doghadze

PhD Student, Department of Psychology, Faculty of psychology and Educa-
tional Sciences

Ivane Javakhishvili Thilisi State University

Thilisi, Georgia

irinkadogadze@gmail.com

Tamar Gagoshidze

Professor, Department of Psychology, Faculty of psychology and Educational
Sciences

Ivane Javakhishvili Tbilisi State University

Thilisi, Georgia

tamar.gagoshidze@tsu.ge

Introduction: Specific linguistic features of spoken language may influence
the expressive language developmental disorder profile. Namely, English
speaking children have frequent errors in using morphemes, whereas
German speaking children had more syntax, verb conjugation errors and
problems with numerical nouns, as for Italian speaking children frequent
deficit in using articles and pronouns is prevailed (Gray 2004, McGregor
2002; Leonard, 2005; Bortolini, 1997).There is no evidence of psycholin-
guistic patterns, specific for Georgian Language in speech and language
development disorder.

Goal: psycholinguistic analysis of normal and disordered expressive lan-
guage among Georgian speaking children aged 4-6 year.

Participants and Method: 20 consecutively recruited children with expre-
ssive language disorder (ELD) and 20 randomly selected children with
normal development (ND) aged 4-6 year were participated. Standardized
Protocol consists of adaptation phase, free and role play phase, picture
storytelling phase. Child verbal production was recorded and analyzed. Data
analysis made by SPSS-20. W. Levelt model of speech production was used
for interpretation of results.



Results: Number of nouns significantly greater compare to pronouns, verbs
and adjectives in both groups. In ND group, semantic errors are much
frequent compare to articulation errors, whereas ELD group have greater
number of articulation errors compare to semantic errors and greater
syntactic errors compare to semantic. ND group have significantly greater
mean length of utterance compare to ELD group. ELD group had
significantly much more errors in articulation, phonology, syntax, overall
number of speech and language errors. Multiple regression analysis
revealed that only in ND group strong predictors of speech and language
errors are mean length of utterance and overall verbal production.

Conclusions: There is no difference in using of speech parts in ELD and
ND groups, but prominent difference occurred in production errors and in
mean length of utterance. Georgian speaking ELD group may have deficits
on the stage of grammatical and phonological coding and on the stage
supplementary phonetic plan of articulation by W. Levelt Model of speech
production.

Keywords: Psycholinguistic analysis, expressive language developmental

disorder, Levelt model of speech production, length of utterance
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Psychological Condition of Patients with Congenital Heart
Disease in Preoperative Period

Tengiz Verulava

Professor, Institute Health Policy and Insurance
1lia State University

Thilisi, Georgia

tengiz.verulava@tsu.ge

Cardiovascular patients are often diagnosed with depressive and anxiety
disorders that negatively affect the consequences of the disease. The surgi-
cal operation is accompanied by special emotional feelings: fear, insecurity,
helplessness. The expectation of an operation and an uncertain solution in
which the patient is in the pre-operative period promotes the development
of various nervous, anxious, phobiotic disorders (cardiophobia, cardioneu-
rosis), which in turn aggravates the disease. In this regard, it is interesting to
study the psycho-emotional status of cardiovascular patients. The study
aims to study the psycho-emotional state of cardiovascular patients in the
pre-operative period.

Research Methods: Quantitative and qualitative methods of statistical
analysis were used in the study. As a research tool was used the "Purpose-
in-Life Test". The research was carried out in the Chapidze's Emergency
Cardiology Center.
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Research Results: The study found that the overall indicator of "life goals"
in patients is significantly lower (M = 86), which confirms the negative
impact of the disease on life. All indicators of the test are low: "The purpose
of life" — M = 23; "Life Process" — M = 24; "Success of Life" — M = 20;
"Control Lock —I" — M = 15; "Control Lock — Life" — M = 25.

The low level of indicators shows that patients do not have the goal of
future life and do not even think about changing it, also they does not
believe about significant improvement in health after surgery.

Respondents are dissatisfied with life. According to them, because of
the sickness, life seems like a senseless, monotonous, boring, uninteresting,
empty. Patients believe that much things in life does not depends on their
efforts, but on objective developments (eg illness) which are difficult to
manage.

Conclusion: Thus, the majority of cardiosurgery patients have a low
level of self-esteem, which may effect to the development of various ner-
vous disorders. Surgical operation is a serious stress factor for patients.
Patients need qualified psychological and psychotherapeutic support in
order to adjust the psychoemotional response to the surgical operation. In
this regard, it is necessary to invite psychotherapeutists in the cardiology
hospital and use different strategies for psychotherapeutic interventions. It is
important to form a future life orientation in the postoperative period,
encourage healthy lifestyle and self-development aspirations.

Keywords: Congenital heart failure, psycho-emotional condition, cardio-
surgery patient, Purpose-in-Life Test
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Research has been conducted in different districts Tbilisi in 7 schools.
414 students (208 girls and 206 boys), from the age of 8 to 13 and their
teachers have participated in it. Research instruments used: 1. Test of the
assessment aggressive behavior (EAS, F. Petermann&U.Petermann. 2000);
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2. The teacher assessment list for social and learning behavior (LSL, F. Per-
termann&U.Petermann, 2013); 3. Children’s Personality Questionnaire
(CPQ, Cattell, R.B), Georgian version developed by us. Each of used instru-
ments have been detected high internal consistency.

From the obtained has been mentioned only a few key points. It has
turned out that certain personal traits are reliable predictors for predicting
response in conflict situations. In particular, the model created by the domi-
nance and sociability factors in boys explains about 12% of the variability
of strong aggression. 19% of the variability of the passive aggression
predicts the model created by Q4+ (Tense), E+ (Dominant), F+ (Cheerful),
B- (Concrete Thinking) factors and 23% of the variability of the socially
acceptable behavior explains the model, which combines B+ (Abstract
Thinking), E- (Submissive), F- (Sober, Serious), Q4- (Relaxed), H+ (Bold,
Adventurous) factors.

The model, created of two factors ( E+ Dominant, A- Reserved ),
explains 12.3% of the variability of strong aggression in girls, 31.3% of the
variability of the passive aggression index predicts three factors — Q4+
(Tense, Driven), E+ (Dominant), A-(Reserved) model; 30% of the variability
of socially acceptable behavior predicts the model created by Q4- (Rela-
xed), E- (Submissive, Unassertive), A+ (warm, attentive to others) factors.

It is also observable interesting age dynamics: passive aggression in
conflict situations is more frequent (M=7.5) between 11-12 years, rather
than 8-9 years (M=6.2 p=0.03).

To predict academic achievement is important the ability, such as inde-
pendence in learning. This factor explains 23.3% of the variance of acade-
mic achievement in both genders. Another predictor of academic achieve-
ment variability has turned out as the ability to concentrate. This variable
for the whole selection explains 20% of the variability in academic achie-
vement but for the boys it is significantly lower (13%) than for the girls
(22.3%). It is important to note that two factors: B (verbal competence) and
C (emotional stability) have a predictive value for academic achievement.
The model created with these factors predicts 20.6% of academic achieve-
ment in boys and 27.6% in girls.

Keywords: Personality Traits, Aggressive Behavior, Social Behavior in
School.
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Objective: Data of effects of fetal antiepileptic drugs exposure are nonuni-
form, it needs further researches. The aim of the study was to Investigate
cognitive functioning in fetal antiepileptic drug exposed children.

Methods: 100 children from 3 to 6 year were participated in the study: 50
children of woman with epilepsy (WWE) received AED treatment during
pregnancy (mean age — 52.5 month; SD 12.8) and 50 children of women
without epilepsy, control group (CG) (mean age — 54.2 month; SD 14.5).
All children underwent Wechsler Preschool and Primary Scale of Intelli-
gence Test.

Results: The Fluid Reasoning Index was higher in children from CG (mean
—98.8; SD — 13) compared to AED exposed children (mean — 86; SD —
13.6) (p<0.001). The Working Memory Index was higher in unexposed
individuals (mean — 112,4; SD — 13.6), compared to exposed children (mean
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—96.7; SD — 15.8) (p<0.001). The Processing Speed Index was higher in
children from control group (mean — 102.8; SD — 12.7) compared to
children of women with epilepsy (mean — 90.2; SD — 18.2) (p<0.001). The
Verbal Comprehension Intelligence index was higher in children from CG
(mean — 97.06; SD — 11.4), compared to AED exposed children (mean —
84.4; SD — 12.3) (p<0.001). The Visual Spatial Intelligence index was
higher in unexposed individuals (mean — 101.5; SD — 13.7), compared to
exposed children (mean — 86.4; SD — 13.4) (p<0.001). The Full Scale 1Q
was significantly higher in children from CG (mean — 101.5; SD — 13.4),
compared to children of WWE (mean — 84.02; SD — 13.6) (p<0.001).

Multiple regression analysis showed that Exposure to VPA (B, -12.04;
p=0.006), Other AEDs (B, -16.91; p=0.006), maternal performance 1Q (j,
6.543; p<0.001) and age at first phrases (months) ( -1.3; p<0.001) were
associated with full scale 1Q score of children.

Conclusion: Fetal antiepileptic drug exposure is associated with decreased
cognitive functioning in preschool children. High maternal performance 1Q
and early use of first phrases is linked with better early cognitive ability.

Acknowledgements: The study is performed within scientific grant of the
Shota Rustaveli National Scientific Foundation (FR/373/8-313/13).

Keywords: Cognition, Antiepileptic Drug, Fetal Period
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According to the dynamic structure model of set, the psychic reality, referred
as fixed set in the study of D. Uznadze, is not the set, but one of the factors
of permanent change/modification of set. In this regard the issue of validity
of set study with the fixed set method stands in agenda. The article, through
the analysis of fixed set method experimental scheme, makes the attempt to
prove that fixed set effect does not really show that the subject has changed
in reality, as it is presented in static model. Nevertheless, this method is still
absolutely valid for set study, as in this case we have change of one
component of set, which changes one of the acts of whole set. Therefore,
permanent change/modification of set, in complex with the change of
motivation and situation factors, depends also on what fixed sets the subject
has in face of instrumental possibilities of deliberate implementation of
single acts of behavior.

Keywords: Set, Fixed Set, Dynamic Model, Static Model
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The Global changes and the modern Requirements of labor market put
Georgia forward to significant challenges. The Georgian Youth are in a very
difficult situation, too. They have some troubles to prepare for independent
life and to integrate in labor market in the conditions of daily growing com-
petition. The situation is complicated by the fact that, they have difficulties
to evaluate their own skills; To analyze the strengths and weaknesses; To
discover the tendencies and interests and to connect with their relevant
professions. So, it is very important to choose the right professional orienta-
tion and to support them during the choice of profession.

To facilitate students' professional orientation and career guidance
there are translated from German to Georgian the Interest test that consists
of questions from 8 several fields. In order to make the research more
dimensional and interesting, we put in the questionnaire together with the
personal test of Munich. The survey of personal characteristics and interest
includes 319 pupils, 192 — girls and 127 — boys. The selection was represen-
tative in three regions of Georgia: Tbilisi, Rustavi and Gori.

In the scope of the study was determined what is the relationship bet-
ween certain professions and interests of pupils. Whatever field of interest
gives us a positive correlation to the list of professions. Analysis of the
results of the survey give us the opportunity to conclude that students who
pursue specific areas of interest in which professions will be more succe-
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ssful will be able to demonstrate their strong strengths and potentials and
where they can easily deal with professional challenges. Consequently, the
results of the survey will help us to determine which interest in which
profession is to become a better professional and better qualified person.

It has also been remarkable for us to determine in the research process
what correlation between the personal characteristics of the pupils and their
interests is, and what kind of personal characteristic gives us the positive
correlation with which interest.

The research aim is to develop the professional orientation and career
guidance. Perfectly formed services of professional Orientation and Career
Planning will help in the direction of the vocational education system with
convergence and harmonization to the European system, that will provide
the formation of students as full-fledged citizens, establishing their selfes-
teem, identification of personal characteristics And the informed decision
making process.

Keywords: Inferests, Personal characteristics, Correlation, Profession
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Examination of the relationship between emotional intelligence and
emotional creativity shows that these two constructs reflect related but
independent abilities (Ivcevic, 2007). It is supposed that these emotional
abilities are related in the same way as cognitive intelligence and creativity
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(Averill, 1999). The present study is conducted to replicate and broaden the
previous studies of the relationship between emotional intelligence and
emotional creativity. 342 individuals, aged from 17 to 49 (M=21.87,
SD=5.84), participated in the study (89 male). Emotional intelligence was
measured with Trait Emotional Intelligence questionnaire (TEQue) (Petri-
des, 2009). Emotional Creativity was measured with Emotional Creativity
Inventory (ECI; Averill, 1999). According to results, emotional intelligence
is related to emotional creativity. such aspects of emotional intelligence as
expression and management of emotions are positively related to emotional
creativity while regulation of emotions is negatively related to emotional
creativity. Furthermore, these three components of emotional intelligence —
expression of emotions, management, and regulation — are important predic-
tors of emotional creativity. Although the threshold hypothesis was not
supported, generally, results from the study, allows us to say that the rela-
tionship between emotional intelligence and emotional creativity resembles
the relationship between intelligence and creativity.

Keywords: Emotional intelligence, Emotional creativity, Threshold hypo-
thesis, Intelligence, Creativity
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The aim of the study was to investigate the effect of self-efficacy on
the academic and social adjustment, level of stress, satisfaction with life of
the first and fourth year students.

302 students were studied by the questionnaire comprising of
background data, students adjustment to University (SACQ, Baker & Sirjk,
1987), perceived stress (Cohen, 1983), general self-efficacy (Jerusalem &
Schwarzer, 1995) and life satisfaction scales.

Data was analysed by ANOVA, seperately for the first and fourth years
students. Analyses showed the impact of self-efficacy on all the dependent
variables: on adjustment (F = 21.04, df=1; p <.05), academic adjustment
(F =3.9, df =1; p <.05), social adjustment (F = 25.55, df=1; p <.05), on
GPA (F= 26.32, df =1 ; p <.05), stress (F = 40.12, df=1; p < .05),
satisfaction with studies at University (F = 26.45, df =1; p <.05) and life
(F=28.05,df=1; p<.05).

The place of residence before University studies on the first year
students has lesser effect than self-efficacy. It effects only academic
adjustment (F = 12.88, df =1; p < .05), general adjustment (F = 5.12, df =1;
p <.05) and stress (F = 4.12,df =1; p < .05). Among Thbilisi residents
academic and general adjustment is higher, while level of stress is lower.
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Among fourth year students self-efficacy effects satisfaction with
university studies (F = 33.2, df =1; p < .05) and life (F = 40.82, df=I;
p < .05), social adjustment (F = 12.61, df =1; p < .05), level of stress
(F =18.22, df =1; p < .05), but has no impact on academic adjustment and
achievement.

Students with high self-efficacy demonstrate higher level of general
and social adjustment, higher satisfaction with studies and life and lower
level of stress. The indicators of fourth year students are better than those of
first-year students. Residents of Thbilisi feel better than students who came
from regions, experiencing less stress, more satisfaction with studes and
better adjustment.

Keywords: Self-efficacy, Adjustment, Life Satisfaction, Stress
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The study shows how Georgian migrants settled down in France. This
qualitative research centers on the process of adaptation and integration of
Georgians in a new environment. After the collapse of the Soviet Union,
economic difficulties have led to the highest levels of out-migration from
country after independence of Georgia.Based on the data of General
Population Census from 2014 the Georgian population as of January 1st
2015 is amounts to 3,729,500 persons. During last two decades from a
population reduction of around 1,241 (22, 72%) persons. In the 90s very
popular place for labor migration for Georgians was the follow country of
Post-Soviet republic- Especially Russia, Ukraine and Belarus. EU countries
became popular for labor migration later, and there were different countries
by preferences for women and for man Last work of ICMPD — International
Center for Migration Policy Development- (2015) has shown Georgian
migrants stocks by selected western country of residence, they are Greece;
Cyprus; USA; Germany; Spain; Italy. There does not mentioned about
France, but social policy of this country is attracted for Georgian migrants.
The processes of adaptation and integration are complex since they usually
imply keeping the balance between the will to maintain one’s own cultural
identity while constructing positive relations with the host society, a multi-
tude of factors contribute to the integration process such as the individual's
ability to learn a new language and culture, not resisting a value of domi-
nant and primary culture; the openness and tolerance of the host society
towards new members, etc. Based on in-depth interviews with migrants who
live in France this work focuses on study perception of Georgian emigrants
about: the dynamic of adaptation process in the new socio- cultural spaces;
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the relationships inside the group (intra-group) and between the groups
(intergroup); The study tries to analyze Georgian migrants’ perception and
attitudes of receiving country, host society, similarities and differences
between Georgian and French people.

Keywords: Migration, France; Intra-group relations; Intergroup relations;
Ethnic identity
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Studies show that poverty has a negative impact on the cognitive,
emotional, and social development of the child and in general on thier well-
being (Ridge, 2009; Atree, 2006; Becker, 2008). Poverty is a stigmatized
social position; Poverty is one of the severe social problems in Georgia.
However, poverty reduction strategies do not use evidence directly collected
from families who experience poverty in their everyday life. Voice of the
children who live in poverty has not studied yet. Gaining insight into these
issues is a significant contribution to both the research field as well as the
implementation of evidence based interventions in Georgia.

The study aimed to explore effects of poverty on children’s everyday
life. The qualitative interviews were conducted with 20 children aged 12-17
(12 girls and 8 boys) in Thilisi, using a specially designed tool. All children
lived in families registered with the Social Service Agency who received
social assistance from the government. All ethical standards accepted at
international level were met.

The study demonstrated the multiple negative impacts of poverty on
children's daily life:

—  Economic deprivation — families had insufficient monetary resources
and children were constantly worried that there would not be enough
money for their needs;
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— Lack of food — children often missed food, delicious sweets; Their
food was cheap and easy;

—  Material deprivation — children lacked toys, daily things, clothes; They
often go to school in the same clothes, that is mostly discharged or old;
Especially difficult was for them to buy winter clothes; They dreamt to
have bikes, "Iphone", "Ipad" or similar items;

— Poor quality housing — that children had difficulties in sleeping,
studying or playing at home; none of them had their own room or
private space for playing of study.

- Social deprivation — Children did not have large social networks; they
were not involved in various social activities, such as birthdays or
excursions or camps due to the costs of attending social events; None
of them hosted social occasions within their own homes; They often
think that they are excluded from their classmates; They are constantly
afraid of mocking because of their poverty; They feel sad when their
classmates go for fun or a cafe and they are not invited;

— Tensions with families- conflict sometimes arose with parents and
family members due to a shortage of resources.

The research identified a wide range of issues related to poverty and
social exclusion. Many of the interviewed children employed coping
strategies such as restricting financial demands for example, not telling
parents about clothes or social events, taking jobs so they could contribute
financially to their families or share duties with parents.

Keywords: Poverty, Poverty Reduction, Stigma
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Grief accompanies loss and death. Normal grief ends with acceptance
of loss. E. Kubler —Ross [1969] five-stage grief model, as a standard model
of normal grief, is not evident for all forms of loss. The research shows that
grief is dependent on type and intensity of attachment [J. Bowlby, 1961,
1981], forms of coping [M. Stroebe and H. Schut, 1995, 1999], type of loss
[ambiguous loss, P. Boss, 2006]. Ending the grief is considered as
inevitable condition that ensures the precondition of psychological well-
being and individual performance. In case of ambiguous loss the grief has
continuous character without closure, but unclosed grief does not affect the
normal functioning in case the loss has gained a new meaning and is
integrated in an individual personal value system [C. Park and J Gutierrez,
2012]. Meaning-making to a concrete event that is complementary to the
constructed system of personality is the central conflict in ambiguous loss.
The negative meaning should be transformed in a positive meaning that on
the one hand, accepts the loss and inevitability of escaping from it and at the
same time incorporates it in one’s own life-scheme. In other words negative
meaning should be incorporated in global meaning schemes about oneself.
P. Wong [2012] emphasizes that meaning-making to death is not
rationalization or cognitive reframing, but demands transformation of
values, beliefs and life-goals. Meaning-making is dependent on type of
attachment [M. Graci and R. Fivush, 2016]. The predictors of positive
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meaning-making and growth are narrative exploration and support-seeking.
Value transformation process becomes complicated for ambiguous loss due
to non-clarity of loss object [this is similar to how Freud describes
melancholy, S. Freud, 1917] and transcendent in time longer a normal grief.
In ambiguous loss the social cultural rituals are not performed due to the
absence of lost object and non-clarity of the matter. Meaning-making for
ambiguous loss is going on personal level, as well incorporates re-
evaluation of social and cultural dimension of self-existence and is finalized
with internalization of totally different value system than the existed one. It
is another complicated construct that incorporates symbolic presence of lost
object and developing a new approach to oneself and others. In ambiguous
loss resolved grief [end of the process] is replaced by the endless grief mode
[state of mind] that is not performed in everyday life in form of grief [new
meaning], and is internalized and infinite.

Keywords: Ambiguous loss, Grief, Meaning Making
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The mixed method study aims at revealing the interrelation of stigma
representation and structure of life story narratives of 16 same sex desire
individuals, and tracing the major themes in narration. The McAdams life
story interview protocol with some modifications was used as data
collection method. Qualitative data analysis consists of thematic and struc-
tural analysis of 240 narratives. For quantitative data analysis all narratives
were coded for stigma, stigma coping strategies and moderators, redemption
and contamination sequence. Quantitative analysis showed that only one
fifth of narratives followed redemption structure, whilst most of them con-
tained stories of growth, development and enhancement. As for contami-
nation sequence, only 15 percent of all narratives implied contamination
structure, which were stories of loss. Quantitative analysis didn’t confirm
assumed interrelation of memory type, narrative structure and stigma co-
ping, although qualitative data clearly stated the opposite. Qualitative ana-
lysis brought on surface the major thematic lines, such as attitudes towards
religion and faith, caring for others and working/struggling for human
rights. Besides, Georgian gay and lesbian individuals’ identity markers can
described as the mixture of markers attributed to three American genera-
tions of same sex desire individuals, rather than corresponding to one parti-
cular age group.

Keywords: Stigma, Sexual Identity, Life Story
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Education is social phenomena. It's apparition is matched to human
derivation, but governmental and aimed temper, education and teaching
processes has been grown in antique civilization period.

Educations governmental temper conditioned its social needs as a
process and as an result, identity of social functions, which in its turn are
linked to societies cultural level. “Social function is a role, which is imple-
mented by the social institution in relation to the orders of the society”.

Social functions of education are changing in accordance to time and
epoch. In this process the unchanging, phenomenal function of education in
general is to prepare human for life, which based on a person's harmonious
development theory means and is based on physical, mental, moral and
aesthetic development. This is the ability/skills to determine the rule of
existence in human societies and opportunity of community development.

Therefore, the educational system, as a social institution, form the
community develop perspective, the aim and process of action should be
constructed in accordance with the orders of the public.

The concept of learning outcomes has become urgent in modern
education and life space, which in fact reflects the ownership of the
competencies required to meet the requirements of the modern labor
market. Accordingly, the social function of education is to prepare a person
to meet the learning outcomes that are necessary for the existence and
development of the modern society.

The social functions / learning outcomes / of the education system of
Georgia are reflected in the state documents such as the Constitution of
Georgia, General Education of Georgia, National Goals, Georgian Laws on
General and Higher Education.

Modern people live in the international space. The development of
information technology has made the world and the commitment of human
beings to adhere to international norms, coexistence with other cultures and
national values, recognizing international values. Therefore, globally, as the
priority directions of social functions of education today, became formation
and protection of general demands and norms in contemporary human
beings is the formation of competences necessary for democratic culture.

Keywords: Education, Social Function, Learning outcomes
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The growing pace of modern scientific-technical processes poses signi-
ficant challenges to biological education. It should promote healthy lifestyle
and environmental skills. Besides, the entire school course of biology, like
any other discipline, enables the knowledge and understanding of the rela-
tionship between living organisms and biological subjects. In the end, it will
help to create personal ideals and attitudes, interests and values in the student.

The present work deals with some problematic issues of biology tea-
ching in X-XI grades of secondary school level, while teaching topics that
are specific to the basics of cell biology. The structural and morphological
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structure of the cell, its vital cycle, composition and renewal of cell macro-
molecules, meiosis, embryonic and phenomenon development of the orga-
nism. The issues covered by the school program are distinguished by diffi-
culty and they are not easy for the student.

Since the content of education, the methods and technologies of educa-
tional process should constitute an object of permanent renewal and perfec-
tion, in this case the alternative agenda is to use alternative techniques such
as interaction and information technologies. The use of 3D technologies,
computer videos and animations is effective in teaching cellular biology and
facilitating better understanding of the learning material by the learner, to
"see" the perception of the structure and mechanism of the structures that is
impossible through the naked eye. Internet sources have a large number of
electronic visuals, but the essence of the issue is that there is a problem
range that hinders their widespread use in school space, biology lessons. In
particular, the material is mostly foreign, the navigation is not easy to find,
which is a obstructive factor for the teacher. In our opinion, it would not be
possible to recommend a blog in the Georgian Internet space, where the
material was translated into Georgian and sorted by them. Besides, the blog
will allow interested people (teachers, students, specialists of different
biology) to express their opinions and enhance new material. It would not
have been possible if the use of the electronic material would be mandatory
when explaining the topics that it does not need to "understand" but
"imagine" at all levels of biology.

In this context, the study computer technology in general introduction,
their targeted and systematic use of necessary and determines not only the
biology of the national curriculum provided for communities to better
absorption, but also promote fundamental biological concepts, facts, adoles-
cent from the passive passion of the environment will move on to its know-
ledge and then on to develop the live nature of scientific knowledge, to be
able to regularities, relationships and understanding of the other disciplines
on the basis of the unity of the forging of the outlook.

Keywords: Biological education, Didactic methods, Training computer
technologies
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On 15th September 1988, 14 European Business Leaders signed a
"Letter of Intent" to form a European Foundation dedicated to increasing the
competitiveness of European businesses. There are about 500 EFQM part-
ner organizations around the world, including higher education institutions,
vocational colleges, private entrepreneurs and large corporations, such as
BMW, BOSCH, PHILIPS, VOLKSWAGEN, VOLVO and others.

The goal of the European Foundation for Quality Management is to
support organizations to improve their activities using the EFQM model —
"way to excellence", which is a complex management framework.
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Higher education institutions of Georgia oblige to provide quality
assurance to the law on higher education and external assurance mecha-
nisms for quality education development — authorization and accreditation.

The National Center for Educational Quality Enhancement success-
fully passed the EFQM internal quality management process in 2016.

Ivane Javakhishvili Tbilisi State University plans to implement EFQM
model. For this reason we think that in academic circles it is necessary to
put an issue in the possible implementation of the model, it’s impacts and
possible risks.

The report reviews EFQM model and represents the analysis of the
activities of Department of Education Sciences in relation to EFQM model.

Keywords: European Foundation for Quality Management (EFQOM) Model,
Total Quality management — TOM, quality assurance, higher school
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Contemporary education system of Georgia places special emphasis on
inclusive teaching. Accordingly, research of the mentioned segment,
conducted by education specialists, shall significantly assist in the
identification of problems in this field. Current legal basis that regulates
education in Georgia explicitly defines the place of inclusive teaching in
school education. The document also includes the methods developed for
the integration of children with special needs in the teaching process.
However, talented children are not mentioned in the context.

62



As according to the teacher’s competences stipulated in the Profe-
ssional Standard for Teachers, pedagogical community is required to be
aware of the key principles of inclusive teaching. One of the most important
documents of education content, the National Education Plan, defines the
term “inclusive teaching” without a single reference to talented children.
Judging from the above-said, the state fails to provide the community of
teachers with the specific knowledge for conducting education process
(teaching and learning) with the children of such special need. Accordingly,
Georgian education system does not ensure either theoretical or practical
understanding of issues concerning the education for especially talented
children.

The desk research, which was conducted to gain the profound unders-
tanding of the research issue, involved the study of international expertise.
The latter consisted of significant number of scholarly papers concerning
the specific nature of educating talented children in terms of both, inclusive
teaching and general didactics.

Accordingly, the aim of this paper is to present the professional community
with the issue of specific form of education for talented children, identify
the place of such pupils in the education field, and develop those core
recommendations, the consideration of which shall assist the teachers in the
understanding of specific education needs for especially talented children.

Keywords: Talent, Pupil, Inclusion
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We are face to face fundamental transformation of human life. This
transformation has provoked by technological jump. This jump redesigned
society, especially after World War II and an appearance of first computers
changed not only everyday life of humanity, but also system of education
and status of knowledge. Quantum physics and quantum understanding of
space and time gave another perception of the reality. Therefore, it has
appeared virtual reality and it has created virtual space of knowledge. This
article is about digital evolution in university education and we try to
introduce new notions which help us to understand better the conditions of
modern universities and to make a forecast is some way.

Keywords: Digital evolution, Quantum reality, University Education, Status
of Knowledge, Virtual Universities
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Learning Outcomes, which are key elements of the international and
national qualification frameworks, also serve as the means of education
recognition as far as they are a significant component of the European
System of Credit Transfer and Accumulation. Accordingly, they form the
basis for the creation and enhancement of education programs and ensure
the quality of education.

The term has been widely used in Georgian education for the last two
decades for the management of pedagogical processes at the institutions of
various educational stages, and it has been a subject frequent discussion.
However, while conducting the educational programs, it is still difficult to
define the Learning Outcomes, determine the appropriate study load, which
is necessary for achievement of the desired results, and assess the achie-
vements of students in the learning process.
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Although the term appeared in the Anglo-American education in the
second half of the 20th century and later found international usage, the issue
of the content and function of the term remains a problem and a matter of
scholarly debate among the professionals.

Considering the above-mentioned, this article intends to identify and
discuss some problematic aspects of the concept of Learning Outcomes,
based on the analysis of interpretations that are provided in the latest
scholarly publications.

The report of the theoretical research shall provide the audience with a
more profound understanding of the ongoing discourse in the theory of
pedagogy regarding Learning Outcomes. This will further assist them in the
enhancement of pedagogical practice quality.

Keywords: Learning Outcomes, Education Quality Enhancement
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Instruction of “on”, and “in” reflection, naming and propadeutic
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While building the school math course ,during the time ,the principles
and approach were changing. “abudance” is considered to be modern mathe-
matics basic concept. Accordingly, during building school or university math
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course, the set basis approach is essential. This approach allows us to perceive
the unity of mathematics in all contexts, in the inner-subject context, in school
and university mathematics context and therefore, during making connections
among subjects,this approach gives us wide scope for acting.

The fundamental concept of mathematics is “function”, which is directly
related to the concept of “abundance” and represents the backbone of the
school or university mathematics course. In school literature the “function”
and “reflection” are considered, as synonyms. Despite the fact, that studying
basically the types of reflection, such as “in” and “on”, represents the theme
of higher mathematics, this question is still being considered, as well as
understanding of naming problems, not to mention “supperBurbacist”
concepts, such as “injection”, “surjection” and “bijection”

This issue is problematic, not only in content, but also in naming. To
solve this problem, the most simple method is preparations in lower grades,
in particular — from 7™ grade . After “abundance” becomes “relative” con-
cept for students and function preparation moves in foreground, the issue
will be able to be cleared up easily with “multiplicity” ,which is interesting
for students , for example _ specific public figures, in the second abundance
— poets, writers, etc. which enables us to :

Understanding the abundance of concept;

Make connection among the abundances;

Make connection between subjects;

Prepare the function concept;

And what is more, to discern four different situations from each other,
which is the most important and propaedeutics such as :

e  to reflect multiplity on the second one

e to reflect multiplity in the second one

MR

e toreflect from multiplity on the second one

e  To reflect from multiplity in the second one
above mentioned approach will even be useful to students for propiedeucs
of determining area and notions of the set of values. This will also make
them think about clarification of word meanings and the essence of ,,small
changes”. Correspondingly, the issue of access to naming problem essence
might be slightly resolved in the apropriate age.

Keywords: “on” — reflect, “in”- reflect, abudance, function, naming, pro-
paedeutic.
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The article deals with the issue of inclusion of blind persons in voca-
tional education.The current situation in general and in Georgia is briefly
discussed in this regard.It is noted that blinds in the country already have the
opportunity to get vocational education, but there are problems that need to be
solved to maintain the development rate.There is a suggestion that there are
obstacles that prevent blind inclusion in vocational education, and therefore it
is problematic for the full participation of blind students in the professional
study-teaching process.The following main problem is outlined:

Quality of Preprofessional Preparation for Blinds is unsatisfactory.The
goal of the article is to study the influance of non-satisfactory quality of the
Preprofessional Preparation of Blinds on Vocational Education of this
category of persons.The objective is to study the situation in a separate
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segment of vocational education, on the example of vulnerable applicants of
vocational education.For this, real situation is used.

A survey was conducted in which participated three blind applicants
and three experts of professional education.Based on the information
provided by them it was available to identify the problems inhibiting blind
inclusion in vocational education.

The article analyzes the current situation, provides relevant conclusions
and it is presented the following recommendations for the purpose of
solving the identified problems:It is necessary to increase the financing of
blindvocational education and organize the preprocessive preparation for
the blind.

Keywords: Inclusion, Blind Persons, Vocational Education
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Reading is a difficult psycho-physiological process. For adults with
this ability it has a form of habit.So it is hard for us to understand how
difficult path the word or phrase passes, as we read it automatically.In order
to read the selected text,we simultaneously concentrate on the printed
letters,move the eye on the paper to the corresponding direction,transform
the letters into the sounds,understand the readings and compare new
information toprivious one.

Finally,we remember thoughts and associations. In this process visual,
speech-driving and speech-hearing analyzers participate.Fast and successful
readings of letters are conducted with the following functions: Phonematic-
perceptions — differentiation and differences of fonts; Phonematic analysis —
separating sounds from speech;Visual analysis and synthesis — fixing simi-
larities and differences in letters;Spatialperformances and visual memory —
remembering a visual Icon of a letter.

Consequently,it is clear that studying the reading process starts before
going to school. However,at the age of 6-7 years,interest on it increases and
the process becomes active.
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Many years of school practice showed me that the part of pupils who
have difficultyin reading often becomes victims of wrong estimation.They
have a lazy label.This assessment not only hinder a pupil’sdevelopment,but
the teacher’s professional growth as well.

In Georgia we do not have statistical data about this problem and we
can not talk about its scope,but according to the National Association of
Special EducationTeachers,breach of reading skills is the most widely
spread form of learning difficulties. From this information we can say that
the issue is really relevant and it requires a multifacetedapproach and first of
all teacher’s support and their informing for correct and timely identifi-
cation of the breach.

There is no research in Georgia that will help teachers to find the
difficulty of reading in 6-7 years old child. The aim of our research is to
create such an assessment instrument that will determine the success of the
pupil.

Keywords: Inclusive Education; The Student with Special Educational
Needs,; The Breach of Reading Skills
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Ongoing globalization processes in the world have increased interest in
foreign language learning. In recent years ‘an intercultural method of foreign
language teaching’ has emerged as a logical continuation of the ‘commu-
nicating method’.

The main course of this method is to focus primarily on the formation of
intercultural competences in the process of language teaching. The concept of
intercultural competences implies the ability of foreign language learners to
differentiate their own and the foreign culture aspects, to be aware of them in
specific situations and to treat the foreign culture with caution.

The intercultural teaching method implies not only giving information
about the foreign culture, but also explaining its conceptual world-views.
Intercultural communication skills, first of all, imply the development of the
ability of learners to comprehend the sense of the unfamiliar cultures deeply,
and to become aware of them on the basis of drawing rational parallels
between their own and the foreign cultures in differential perspectives.

In the social aspect foreign language lessons, along with the linguistic
competences of the language, promotes intercultural skill development in the
learners. Intercultural learning is a learning process based on active behavior
when creative interaction between a teacher and a pupil takes place; thus the
realization of the acquired knowledge is performed straight during the lesson.

Keywords: Foreign Language-learning Methodology and Didactic, Psy-

cholinguistics, Language Acquisition
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The vocational training system is one of the basic systems in the list
of those social and political structures which are the factors determining
the functioning and development of the state in the process of its integ-
ration into the modern democratic world.

In the initial stage of investigation, using the method of quantitative
sociological investigation, we identified those basic factors which essen-
tially determine the attitude of students to vocational colleges. This, in turn,
was one of the most importation components of the estimation of vocational
colleges.

The investigation instruments were prepared and the well-tested
measurement methods were used on the basis of consultations with experts
in the sphere of education and professional experts. Field work was carried

out observing the standards of investigation ethics.
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The investigation involved students of 18 vocational colleges
financed/co-financed by the government. When responding to questions,

students estimated their college according to 52 parameters { fiii= 1,52}

by the 10-score scale.

The target function was used to determine the satisfaction of students
with their college. The many-factor statistical analysis showed that the
information on 52 parameters was distributed in eight independent factors
as follows

FACi:[fi‘l,fiz,"',fi‘n \J, i=1,_8, I’l1+7’lz+"'l’18 =52.
i
Ji#ig, t=Ln;, s=Ln;, je[1,52], i;e[1,52],

By the results of the interview, each factor for each respondent m recei-

ved a certain score calculated by the formula

n;
FACyy =Y a; fim» =18, m=1,1036,
k=1

where a i is the weight of the parameter fik of the /~th factor, and fl’/v m

is the score given by a respondent m for the parameter fl./v .

In order to determine the dynamics of the factors with respect to
time, the second investigation was carried out. 503 respondents selected
among college students were questioned using the same 52 parameters.
Parameters in other classification groups were distributed in six new

factors by the formula
FAC =S} ], ) 18

Applying regression analysis, the weight of each factor &; ( i=1,6) was

established and the weights . ( j= 1,6, s=1, ”j) of the parameters con-

tained in the definition of the factor j. Finally, when defining the satisfaction
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parameter with respect to a college, the weight of each parameter was
calculated by multiplying the factor weight by the weight of the parameter
given in its definition

w; z(Weight)js :aj'ﬂjs’ Jj=16, s=Ln;.

To each of the parameters [, of the first investigation we attributed
the weight I7; of the respective parameter calculated in the second inve-

stigation. For each respondent m, his satisfaction score K,, was calcu-

lated by the results of his interview using the following formula
52 52
K = i=1 =1

m= 57 52
S 10-3
i=1 i=1

, m=11036.

For each college, we calculated the value K using the satisfaction

scores K = of the respondents interviewed in the first investigation, the

mean arithmetic value K, of scores Ei (i = 1,_8) with respect to the i-th

college.
In carrying out the classification of the vocational colleges, we
naturally took into consideration such a factor as the demand for college

graduates at the labor scoreet. Accordingly, based on the data of five last
student admissions N;; (k =1,_5, I =1,T8) , for each college we calcu-

lated the normed index in per cent

5

D Ny
o k=l . 0 119
Nl-——18 5 100%, i=1,18.

22 Nk

j=lk=1
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The value of the rank coefficient of each college was determined as

the mean geometric value K; of the mean satisfaction value and the
normed index N; of the demand for its graduated at the labor market

Rangi=qlzl~]vl~, l:m

The rating list of the vocational colleges involved in the investigation
was prepared.
The proposed ranking model can successfully be used for preparing

a rating list of organizations belonging to other structures.

Keywords: Vocational Education , Ranking, Rank Score, Demand Index
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The main goal of the research is to identify methodological problems
of teaching literature in the Georgian secondary schools. The poem “Aluda
Ketelauri” by Vazha-Pshavela was chosen because of its varied and inco-
nsistent interpretations, which cause problems for a teacher in the process of
teaching. The most difficult part to discuss is the second chapter (the
thoughts of Aluda heading to Shatili), which is given in the genre of the
stream of consciousness and, as the research has shown, it's difficult even
for the teachers to perceive the symbolic plan of the episode.

The topicality of the research is conditioned not only by a high aesthe-
tic importance of the poem but also for its social function, as "Aluda Kete-
lauri" helps a student of the relevant age (the 11th grade) to realize how a
human is formed as a right man, how he reaches the highest level of his
personal development. Vazha's poem is unique not only to the national but
also to the international extents.

The work consists of 3 parts: the first part gives different interpret-
tations based on the overview of the relevant literary material; the second
part is the evaluation and the analyses of school textbooks related to
teaching the poem; the third part represents answers and recommendations
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as a result of questionnaires filled in by teachers and comprehensive
interviews with the experts of educational field.

The questionaries were filled in by 42 teachers of the secondary
schools of Tbilisi and Dusheti. Experts were interviewed using the quan-
titive methods. Each of them has the educational experience of working
either in secondary or in high schools, they are authors of school and
methodical textbooks.

The conclusion shows the methodological gaps of teaching literature in
modern secondary school. The analysis of the said problems leads us to the
overloaded literary programs and the problems in educational management.
As one of the respondents says — "the overloaded literary program is a result
of the lack of methodological knowledge. A teacher has to work on the
literature without a methodology and thus has no time for its effective rea-
lization"(prof. Medea Ghlonti).

Keywords: The Comprehensive School, Literature, Methodology, Vazha-
Pshavela
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