L3eolb 0bLEOEME0OO TbsMEsF Mol dgdsbobagdo
Ambfogargms 9635300509090 dgx3sLgdoL
bsMoLbOL golisrdx mdgligdens

356053 (30bgEs330¢0

bs8sgobder b5IHmdo hseroggbomos ogrosl bsbgerdhoger «1bogzg®lodgdob

80B69bob, 39760202 30980b5 5 3563500¢m980L %35 39¢7HIHOL Yragso obsorergdols
3@00bolhH0m980b Fs30bHBob s350900-9%0 bsHolibol dobo39d0lb drmobmz6960b

dobsdsdobso

36HMyM535: 25650 900L 5EToboliGHMHOMmIdS

153936096 ™M bgerddm3zs69w0 - 535 3MAsdg, SLMEOMYGIMWO 3OHMBILMOO

003l Lsbgerdfogm Mmboggmlodgdo
0dogrolo, 2026



35 EMdS

M306039gl ymgzobs, dsemdsl 3mbo d3L 39658 MBIBsd30olL Labgurmdols
L59OMSTMOOLM JoODMOo 3MEol 36l MsbsTIOMIMdOL, TboMEIFIMOLS S
3393580 5dBHomo RO MOOLIMZOL.  4oBLIZMNPOGOIME  FHE0IMHGOSL
399m3bsdog Bgmeol oMgd@MmMol, Jogds@mbo Jgm9396 MPRsBsdz0wols dodsmrm,
33093000  3MHMmEgLbol  bgedgfigmdols  ©s  mOobobsgomwo  AbsmIFIOHOL
MBOHWb39ymaolm3z0U.

5058056, 5 MBIL 39bO botolbols oserz0l dgbgx ML, Joeds@Mb 0M0bs 35w,
@5 Lobfogerm 3MHmEgbol dmbo@m®mobyol 99bgxgMl, Jods@dmb mobs F37oLgwl,
HMIgms DO FIOo3 960d369em3bs Mfigmds bgwls 33w930L 913906
396bMO 309 gdsl. A9BL3MNPOMGOMEO FoEE0gMGds FobEs 2odMm3zbsdm ©sfiygdomo
Logx3gbEOlL AsbffogegdEqgdol 0O 5JBHOMMO MBSTIOMAEMIOL, 3OHMTBILOYIEO
BoMmemdols @s  33e0930L  3Omi3gldo  edmbgboro  Losberggdobsdo
dBomdoLOmM30UL.

51939 29bLO3NNMGOME FoEEPMBSL 3o 65dMMAoL LadgEboghm bgeddmgzsbgnl,
JoedsGHmb 853> 3mMISdgL,  3OMBGBOMbIEODBAOL, 93500900 FbsmsF MO,
3MbLEGOMJgoMwo  3935300600Ls >  3MIo30  MbsEAMIobmzolL,  ®s3s3
960083690 ™36500 29653060Mds 153ogoLBHM™M 33¢g30L FoMdsGHgoom 2obbm®09wgds.
5058056, 35 MBSL 3MIBO WgJGMMYGOL: 53005 SBOYSIGL, 5T 33599l S
4900 3m@b05330l, GoYsb Fsmo bTsMgdom 893d9ewo 3MmEboL ssgds s
33093000 36M39L900L LHMMO 3606303980l 3300 [oMBsm3s.

QOLLOMEL, 49BLO3MPOGOME FoEEMdsL 3Mbo Bgdo xaMxzol 930gdl - bsbs
BogoMsdg s  doMo  d980dgl,  OMIgwms  3OHMBILOIEO  96sTIOMAMDY,
MO0YJOMNTHIOOFIOS 5 JOHOMO030 doerolbdggzs 360d3bgermgsbo fobsdoMHmds
0ym 00 LYINMTom  3OMEgLOL  [oMBsBgdom  gobbmM309mgdolmzol,  MMIgEdss
0000MgM0o  B3962560L  LodsaolBHM™  BIIOMAOL  MmORb0BYOL,  ©obzgfols o

LOYEYOBLL Jgfige byeo.



39bsgboo

»O30003 Psma b0cro bsOsgoldte bsdmmbolb s3¢9m@o, 35365098, Hmd bsdembo
ps&dmsoggblb 9Ol 2608065¢796 659989350l @5 56 Jgopszlb bbzs s3¢90@980l dogé

37507 859213996985¢s 3500237399698 @ o8y 96 @sbogsge@ fot@agboer
Isbsemgdl,  Hdengdog  bsdHmddo 56 stolb  dmblinbogdeacro 56 30H0GIdrIePO
bsosbsqoe fgbgdol Ggbsdsdolsq.”

956059 (30b9W 58300

26.06.2026



SOLG®dB0

dm3gdmo 3309308 oBsbos, ofygdomo  Loggbm@ol  dmbfegargoms
396053000009390  gusligdol  boobbol  qomdxmdglgdol  dobbom, LMol
0bLGHOEME0MMO  ABIMOFIOOL  3gdoboBTGOOL GOl  godw0gmgds s 53539
Log3gbEOL Aobiogergdgems 953519300 3M5d3H030L 9839dBH0BMBOL QodxMmdgLlgds.
330935 2956bm®E0gws 338 26sd MPRBIIZ0wo - LygMMITMEOLM  JoHovE
b3mesdo (IGS) @y ol Logwdzgel (oMdmoygbs 93539 Lzmmsdo, ©sfiygdom
Log3gbOBg 05658009 5OLGdIMEO Q5635300569390 FgRsLgdoL 36ModEo3ol dglfogws,
36 m39L9dd0 Bs®En FbsIYmS IMBsDBMYOGOOL, b FOMHMYGIGOOL 5b5¢P0DO s FggaHY
M6096¢ 06900 06¢9MH396:30900L 256bmME30gwgds.

L3MWsdo BOEIMGOMWO OSRBMBEH03MOO 3319308 F99YR90Ts 4o0MO3E0bs, MH™I
5099000  LoxgbOHBg 49635300560 9dgwo  FgRsLGds 9O bMM 309 OIOMES
LoLFHYIOBH0MMIO ©S 9JBIJAH005©. 250033905, MM Fga3sligdoll 3OrM3gLL 53
0blGHOEGMEoMMHo  FBIOLFYMHOL  3b0d3zbgmgzsbo  89doboBdgdo, Fsom  TmGol
93O Mo  dmbodm®mobyo,  3OHmxzgbomwo  dgb3zg®gdo,  LoFoMHmgdgdol
30905 )MH0 9BswoBo s 50boLEBHMIE00L FBMOEIB IHYgdomo LoggbmEols
dsbo3 9093030l 2o63530mMdgE0 Fgx3oL9gd0L 369dEH030L 9B39JG0DMdLME
053938069000 J0B630T>MMMO @S 3MbLEHOWJ30Io 31353060l Fofimgds.
595Lm5b, Loz gdgd0 d0MOMIIE 0949bgdbgb 39MBIEME A56T930056gdgw
3993930060, bmwm  2s63s30m5Mg0go  ga3sligdol  Fggagdl  gagdGHO™bmen
J9Obsewdo  dbmem  BYdgbBHMdo  ghobgwr  vx30JB0MYdPH96. 5B Ts
396099m90900ds (omMBobs sMLYdIMWO 3M5JBH030L Fomdxmdglgdol LoFoMHMgds s
3965306005 B3Mol 06@gMLO 53 F0TsOHPMWGOOm IRJRTowoYm FoBbMdIMO30
33 0YEYR0.

fom0mpgboro  33gzomo  63dO™MIo  9x3dbgds  FgMHgMer  FJOOMPMEIMAO0YE
d0aMdsl s 99MM056gdL OMAMOE Mom©gbmdcmog, oby ™30Lgdcm03 33930l

d9mmEadL.  dmbs399900  Fga®m3©s  gargdBHembamwo  3JombzsMgdol,  gm3ML



X3MIBJO0Ls s bsbgzMo  LEGHOYIBHO0MGOMo  06EIMZ30gd0L  godmygbgdoo.

33w930L BoMrgddo sLY39 FIBLMOE0YEES JEIIHOMEN FIOBswdo Sbabyero
3968530000939 0  Jgxslgool  BsbsfgMgdols  sbserobo, Gog doBbs  obobsgzs

5ML9dME0 998sLgd0mo 3Mod3H030l Lo®mAolgMwsE Tqlfsgersl, dolo dgwogMo s
bybBo dbomgqools 3583965l N 3968530569390 9953569000
396bMEO 309 gdsLS6 0539380609090 doM0MSQO 359m§393900L
0©96G080E0MGOL, 5353 990a™a obs30MHMds 0bEgMH396:30900L JoBbMdM0350
539303

933w9350m5 X amai30L doge 99w9dszs 2963530 dgo Jgx30l900L 3M0]EH03ME0
3000330930, ®MIgoi 959005693  0bLEGHMMANBEGHIOL  IHygdomo  LorgbmGol
dobo3 90930, 3O MAILOEo Lsbffogerm Lsbmasmgdol (PLC) wog®mgdols s
bL3mEOol  5E0bOLEHMIE00LMZOL.  gBsd33wg30L  FoDBIbos  gobdsgoMcdgO
99535900l 3OMmEgbol  LoLGHYINOO,  Mb0dEI3OIO @S FmbsEgdgdHY
©5530d6900  39BbMOE30gwgdol  bgardgfiymds.  0b@gM396300L  BoMagddo
L3msdo  L0bgMs 3OMABgloo  Lolfogum  Lsbmysmgdol (PLC) dmegwo,
™Aool BoMawgddo  dsbfogargdegdo  0949gbgdgb bsd33wg3do  Homdmagbown
0bLEGHMMII6EJOL 953930960 963069090 Tgxi35L9d0L 2obLIBMM 309 YJOEIS®
d9L50530b0  AMbS(399900L  FLoaM™390wsE, bmerm PLC wo@ghgdo (350960l
b9ddm3569gd0) bMmOE30gwgdab s0bodbmwo dmbs3gdgdol dmbodm®mobyls s
5650BUL.

3926039090 0653mMHT5300L bog3md3zg DY 3OMRGLOIEo BolHogwrm LyBMYSMYdOL
99b3906 909 LobEgdoGoweo aobobogds 5MLYdMEO 36593039,
0©96G0x8030M©I0s  250M()393900, 49B0LIBOZMGdS Tomo  2oIFMHOL 2BJd0 o
03930905 89dpamdo  4omdxmdglgdol  b5d0xGd0. 9393MMMMI, §bsd33wg30
L3MESL  FgLodEgdEIMASL  5dEg3L  39MOMPYIEI®  A9ODIOMU, gobssberml s
3OO LOFOMHMYOJOL dm5MmUs 0bLGHMw9396¢3gd0 (9969 BHOMMU,
dMEOx030M905 39939Mmb), Mo3g YBOWE39wgmRL 256d530msMgdgwo T9z35L9d0L

365JA030L HY39@ 3963000569d5L s obgzghl.



30B5630F5M M IR0 0639039630900l 2bbMME09Wqds3 s 3GodEHozol
330930b5m30L T IBILOIMYPIJWO  ©IIMIOGHOMEO,  0BITIOMICMdOMO,
9BwgJuoMHo @S 9IBLO3sGHMOMEo JoEAMIGOoL godmygbgdsd, 96033690 m3bsc
399909 bgemo Bgmemsdo 2s63530m0M909eo Jga3oligdol 3M0gGH030L  4oaE0gMgosL
©50ggd0m  Loggbm®bg.  33¢930L  Tg9gagdds  sB3zgbs,  MMI 450D
5030bobGHMmo300L, PLC  0@g®qools (350090060 bgenddmgsbgwgdol) o
Asbog9dgdol B MMds  T9xoLgdol  IOMEgLOL  Qodxmdglgdsdo, bmerm
LHogas-LHogagdol 3GmiEgbo  MBGM  doBBIodsO Mo, sbdodI3zdIEo

0000Mge InbHogwgBg mM0gbEH0MgdMo obs.

15d0gdm LboBY3g00: A96Tog0maMgdgo Fgusolinds, 0bLEOGHWE0MMO TbsMEOFIOS,
39535900000 365d3H039, 3OMBGBoMEo BolHogwm LyBmYsmgds (PLC), 3MsdEozol
330939, ©3Yg00m0 23650 gds, AoLHogwgdgwms  3OMBILOMO  A9B30mMgdo,
13Ol WOEYMHMDY, 3993530060, 96O FGNMEMEMYOS.



Abstract

The purpose of this study was to strengthen the role of institutional support mechanisms
in improving the quality of formative assessment practices and to enhance the effectiveness
of assessment practices among primary school teachers. The research was conducted at
Guram Dochanashvili International Georgian School (IGS) and was grounded in an
examination of the existing formative assessment practices implemented at the primary
education level within the school. The study further explored the perspectives and needs
of the stakeholders involved in the process and implemented targeted, outcome-oriented
interventions designed to address the identified challenges.

The findings of the diagnostic phase revealed that formative assessment practices at the
primary level were neither systematic nor sufficiently effective. The study identified the
absence of several essential institutional support mechanisms, including regular
monitoring, professional collaborative meetings, collegial analysis of emerging needs, and
the provision of targeted and constructive feedback by school administrators regarding the
effectiveness of teachers' formative assessment practices. Furthermore, teachers relied
predominantly on verbal formative feedback, while records of formative assessment were
documented in the electronic journal only once per semester. These findings highlighted
the need to improve existing practices and prompted the school to initiate purposeful
changes in this area.

The study employed a mixed-methods research design, integrating both quantitative and
qualitative approaches. Data were collected through electronic questionnaires, focus
groups, and semi-structured interviews. In addition, an analysis of formative assessment
records documented in the electronic journal was conducted to gain a deeper
understanding of existing assessment practices, identify their strengths and weaknesses,
and determine the key challenges associated with the implementation of formative

assessment. The findings informed the development of a targeted intervention strategy.



As a central intervention, the research team developed a practical guide to formative
assessment, which incorporates tools for primary school teachers, Professional Learning
Community (PLC) leaders, and school administrators. The guide was designed to promote
the systematic, consistent, and data-informed implementation of formative assessment
practices. As part of the intervention, a Professional Learning Community (PLC) model was
introduced within the school. Through this model, teachers utilize the tools provided in
the guide to implement effective formative assessment practices and collect relevant
evidence, while PLC leaders are responsible for monitoring and analysing the collected
data.

Based on the collected information, PLC meetings serve as a structured forum for
systematically reviewing current practices, identifying challenges, determining appropriate
solutions, and planning further improvement strategies. Simultaneously, the guide enables
the school to periodically review, revise, adapt, and refine its instruments in response to
emerging needs, thereby ensuring the continuous development and enhancement of
formative assessment practices.

In conclusion, the carefully planned interventions, together with the application of
democratic, collaborative, reflective, and emancipatory principles characteristic of action
research, significantly contributed to strengthening formative assessment practices at the
primary education level. The findings demonstrated increased engagement of school
administrators, PLC leaders, and teachers in improving assessment processes. Moreover,
teaching and learning became more purposeful, coherent, and responsive to the individual

needs of each student.

Keywords: formative assessment, institutional support, assessment practices,
Professional Learning Community (PLC), action research, primary education,
teacher professional development, school leadership, feedback, mixed-methods

research.



