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Abstract

This master's thesis explores the improvement of teachers' practices in developing assessment
instruments, including summative assessment tasks and scoring rubrics, in a general education
school. The aim of the study was to examine the challenges associated with assessment
practices and to design and implement interventions that would enhance the quality of
assessment instruments, strengthen their alignment with the National Curriculum, and

promote teachers' professional collaboration.

The study was conducted using the Action Research methodology in two subject departments
of a public school. The research process included the stages of diagnosis, planning,
intervention, evaluation, and reflection. Data were collected through focus groups, a teacher
questionnaire, document analysis, and a follow-up focus group conducted after the
interventions. Data triangulation was applied to enhance the credibility and trustworthiness

of the findings.

The diagnostic phase revealed that teachers experienced difficulties in designing high-quality
assessment instruments, formulating clear assessment criteria, aligning assessment tasks with
learning outcomes, and developing effective scoring rubrics. The findings also indicated
limited opportunities for collaborative review of assessment instruments and a lack of shared

assessment resources.

In response to the identified needs, a set of interconnected interventions was designed and
implemented. These included the development of a practical guide for designing assessment
instruments, the introduction of an assessment quality checklist, the implementation of a peer-
review practice based on the "critical friend" approach, the establishment of an assessment
resource bank, and the integration of artificial intelligence into the process of designing and

improving assessment instruments.

The evaluation of the interventions demonstrated positive changes in teachers' assessment
literacy, the quality of assessment instruments, and professional collaboration. Assessment

tasks became more closely aligned with the requirements of the National Curriculum, while

iv



assessment criteria, task design, and scoring rubrics were significantly improved. Furthermore,
the interventions contributed to the establishment of a more systematic culture of

collaborative reflection and sharing of professional practice within the subject departments.

The findings suggest that Action Research is an effective approach for improving assessment
practices and supporting teachers' professional development within schools. The resources and
collaborative practices developed through this study may also serve as a useful model for
improving assessment practices in other subject departments and for future school-based

Action Research projects.

Keywords: Action Research, assessment instruments, summative assessment, assessment

literacy, professional collaboration, artificial intelligence.
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