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Abstract

This master's thesis presents an action research study conducted in the fifth grade of LEPL
Thilisi Public School No. 166. The research focused on the impact of the transition from
formative assessment to summative assessment on students' peer relationships and explored
the potential of differentiated instruction to reduce the challenges associated with this

transition.

The aim of the study was to examine how the transition to summative assessment affects
students' collaboration, motivation, and peer relationships, as well as to determine the extent
to which differentiated instruction, collaborative learning activities, formative assessment
strategies, verbal feedback, and the use of a differentiated instructional resource bank

contribute to overcoming these challenges.

The study employed a qualitative research approach within the framework of action research.
Data were collected through focus groups, semi-structured interviews, classroom observations,
reflective practice, and document analysis. Based on the findings, a series of pedagogical
interventions were designed and implemented. These interventions included differentiated
learning tasks, collaborative learning activities, group work focused on creating a common
product, the use of assessment rubrics and verbal feedback, as well as the development and

implementation of a differentiated instructional resource bank.

The findings revealed that the transition from formative to summative assessment presents
certain challenges for fifth-grade students and influences their motivation and peer
relationships. At the same time, the study demonstrated that differentiated instruction
promotes students' active engagement, strengthens collaboration, and accommodates
individual learning needs. Following the implementation of the interventions, students
participated more actively in collaborative learning activities and responded positively to

differentiated tasks, without perceiving differences in task complexity negatively.



Furthermore, data obtained from the focus group discussions and interviews with teachers
indicated that the differentiated instructional resource bank significantly reduced the time
required for lesson planning and facilitated the practical implementation of differentiated

instruction.

The findings confirmed that differentiated instruction, collaborative learning activities,
formative assessment practices, and a differentiated instructional resource bank represent
effective pedagogical strategies for supporting students during the transition from formative to
summative assessment. These interventions contribute to increased student engagement,
improved peer collaboration, and the creation of a more positive learning environment, while
also supporting teachers in implementing differentiated instruction more systematically and

efficiently.

Keywords: assessment transition, formative assessment, summative assessment, differentiated

instruction, peer relationships, collaborative learning, instructional resource bank.



